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ABSTRACT: The very objective of every learning institution is at improving the quality of education it offers to
its clientele. It tries to devise methods and processes to warrant that its faculty members are equipped with the
necessary arms in bringing this quality education to the studentry. Any University or College establishes a
measure like the teacher’s evaluation which is a formal process a school uses to review and rate teachers’
performance and effectiveness in the classroom. Ideally, the findings from these evaluations are used to
provide feedback to teachers and guide their professional development and enhancement, if necessary. The
teacher-evaluation system is utilized to determine the areas of the teaching learning process that need to be
improved and enhanced. This undertaking is designed to illustrate the comparative evaluation of students of
the teaching behavioural attributes of the faculty members of the College of Business, Entrepreneurship and
Accountancy covering the areas of evaluation of the classroom management and the teaching and evaluative
techniques utilized by the faculty member. Since this study attempted to ascertain and compare the teaching
behavioural attributes of tenured and non-tenured faculty members of the College as evaluated by the
students, the descriptive correlational method of research was used. Respondents of the study were the
freshmen students of all the program offerings of the College. The descriptive statistics used to summarize the
profile of the respondents were percentages, frequency counts and mean and in the analysis and interpretation
of the evaluation of the student-respondents as regards the teaching behavioural attributes of the faculty
members, the weighted mean, the chi- square and Pearson r were used. A questionnaire was utilized to gather
information from the respondents which consisted of two parts: Part 1 consisted of the profile of the
respondents and Part Il of the questionnaire proper consisted of the respondents’ evaluation on the different
areas of evaluation on teaching behavioural attributes of the faculty members. This modified data gathering
tool was patterned from the Teachers Behavioral Inventory tool used by the University of Cagayan Valley. With
the conduct of this study, results have led to the conclusion that the profiles of the respondents along sex, age
and program have a significant effect on the evaluation of the respondents on the different dimensions of the
teaching behavioural attributes of both the tenured and the non-tenured faculty members. However, some
areas or dimensions of the teaching behavioural attributes of both the tenured and non-tenured faculty
members have not been significantly affected by the profiles of the respondents. Based from these findings of

the study, it is therefore that the instructional staff of the college should utilize wide range of strategies in the
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delivery of the subject lesson particularly those that encourage students’ participation or involvement to pave
the way for the students to express their ideas and develop in them self-confidence and boost their self-esteem
and lastly, that the instructional staff of the college should devise different evaluative techniques aside from

the traditional paper and pencil techniques to break the tedium of the class on same kind of evaluation

KEYWORDS: Teaching behavioural attributes, teaching techniques, teaching evaluative measures, classroom
management, teaching trends, descriptive correlational design, seat plans, class records, textbooks and
references, department chair, College Dean, comparative evaluation, teacher inventory tool, teacher evaluation

system, teachers’ performance

INTRODUCTION

The very objective of every learning institution is at improving the quality of education it
offers to its clientele. It tries to devise methods and processes to warrant that its faculty
members are equipped with the necessary arms in bringing this quality education to the
studentry. Any University or College establishes a measure like the teacher’s evaluation
which is a formal process a school uses to review and rate teachers’ performance and
effectiveness in the classroom. Ideally, the findings from these evaluations are used to
provide feedback to teachers and guide their professional development and enhancement,
if necessary. The teacher-evaluation system is a response to the laws that govern
educational institutions generally designed and operated at the University level, to
determine the areas of the teaching learning process that need to be improved and
enhanced. Traditionally, the teacher evaluation systems relied greatly on classroom
observations conducted by principals or other school administrators, sometimes with the
help of rubrics or checklists and some other records and documents that are regularly
utilized by the teacher in the classroom like samples of students’ work, teachers’ records

and lesson and seat plans, and other relevant factors were also often taken into account.

The school is the most essential place for students to learn and develop their educational and
social competencies. The faculty members play a crucial role in providing the quality
education to the students. Every educational institution strives to employ excellent and

competent teaching staff that can deliver quality education to its students. The qualified and
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committed teaching staff or teachers can produce valuable results by producing good quality
of students, who would become the agents or catalyst of change. Thus, it is very
indispensable to keep the highly qualified teachers to bring high-quality of education.
Teachers are the author of future leaders. Thus, there is truly a necessity to keep teachers
satisfy from their jobs and careers. They will not only produce good quality leaders of future
but also will contribute in the development of any country by educating the future

generation.

The attitude of an professor or mentor generally refers to her disposition, though there are
other factors that encompass a very convincing behavior to make a classroom more than
conducive to learning. The teacher’s level of enthusiasm, willingness to help the slow
learners, resourceful, and knowledgeable of the content of the lesson plays a vital role in
the overall classroom performance. The teacher is the best visual aid for teaching and
learning. Whether she makes it a rule to be given attention or not, she/he commands
loyalty and respect to her/his students. That is why being a teacher can be overwhelming
because every single detail of students’ learning can be attributed to the way the teacher
has facilitated learning. Inside the classroom where learning takes place is a teacher who
guides and facilitates learning. So, it is important to maintain positive attitude in order to

create a pleasant environment to learners.

According to Liu & Meyer, 2005, the teacher turnover rate in education sector is higher than
for any other sectors. In a similar study conducted by Ingersoll and Smith in (2003), they
stated that between 40% and 50% of all beginning teachers usually leave this profession
after five years of teaching. The consistent teacher’s turnover result into teacher shortage
for increased student populations. Many studies of the West have provided evidence of
teachers shortage issues in schools of various countries, i.e, U.S, (Edgar & Pair, 2005;
Ingersoll, 2003; Liu & Meyer, 2005), Netherlands (Tigchelaar, Brouwer, & Korthagen, 2008),
and Hong Kong (Choi &Tang, 2009). Many researchers of other countries like Australia have
also highlighted this issue in schools (Goddard, O’Brien, & Goddard, 2006). Across the US,
nearly half a million teachers leave their schools each year (Boyd et al., 2011; Alliance for

Excellent Education, 2008). Many researchers investigated the factors that impact turnover
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of permanent and temporary teaching staff in the context of U.S (DeAngelis & Presley, 2007;
Johnson, Berg, & Donaldson, 2005). According to (Boyd et al., 2011), the teacher retention
research can be done by exploring the relationship between teacher turnover and teachers’
own characteristics, student body characteristics, and school characteristics. However, the
research on teacher attrition and turnover is based on two separate aspects. One
perspective emphasizes on teacher demographics, individual characteristics, and salary
(Boe, Bobbitt, Cook, Whitener, &Weber, 1997; Shen, 1997; Stinbrickner, 1998). While the
other aspect of research focuses on school characteristics, governance and working
conditions (Liu, 2007). The above factors should be considered seriously to avoid the
turnover issues of teachers. Because these factors lead to job teachers job satisfaction
which results to superior performance and retention of school teachers in the long run. Also
it is very important to motivate teachers to perform well. According to Mary (2010), both
intrinsic and extrinsic motivation leads to teacher’s superior performance. These
motivational factors such as allowances, salary and recognition etc impact positively on their
satisfaction which results into their effective performance as well. Thus, this paper aims to
highlight the important factors by reviewing the western literature that impact teacher’s job

satisfaction, performance and reduces their turnover intentions.

In a research conducted by American Council on the Teaching of Foreign Languages, it says
that effective teachers have the following four attributes: they perceive themselves as
effective; they believe all their students can learn; they see the big picture and broad purpose
of the educational system; and they focus on the people, not just the numbers. The trend
toward outcomes-based testing makes it hard for some teachers to focus on their students’
individual needs, especially when teachers are also required to increase a number score on
standardized tests. Further, the council also asked students to look back on which teachers
helped them learn best, or the type of teacher they considered their “favorite.” The study
found that students looked back to favorably at teachers who cared about as people. They also
cited a teacher’s ability to make new content fun and meaningful, and the teachers’ actual
knowledge of the subject matter. It is believed that one big factor in learners’ positive attitude
in attending school is the teacher factor. The classroom is an avenue for a successful teaching

and learning endeavor because it is where every single detail of new knowledge is being
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undertaken. How can learning be facilitated if the one facilitating is always cranky? Students
are greatly affected with the teacher’s attitude so teachers should also focus on their attitude
in as much as they focus with the content they teach. Setting house rules or agreeing to a
certain point about do’s and don’ts are particularly discussed on the opening of semester so
students may know how to deal with both teachers and fellow students. In doing so, a positive
atmosphere is being set by explaining what are to be expected even at the very first day of
classes in the semester. While some students might have reputations as troublemakers, let

them have a fresh start when they enter a new class.

Classroom teaching is a complex task in a complex environment. Usually a (Dutch) secondary
school teacher is in a modest-sized room with between 20 and 40 students. Many factors
including emotional, cultural, interpersonal, and environmental issues influence the teacher,
the students, and what occurs in class (Shuell, 1996). To reach their aims in this complex
situation teachers have to fulfil many functions often at the same time (e.g. motivating,
instructing, and organizing) (see Doyle in this volume XXXX). To grasp this complexity, some
researchers distinguish between different types of teaching acts such as classroom
management or instructional behaviors (e.g., Brophy & Good, 1986; Creemers, 1994; Lee,
1995). Rather than distinguishing between different types of teaching acts we want to look at
teaching from different perspectives. Although these perspectives are different, often there is
also overlap. Consider a classroom in which a teacher is lecturing. From the subject matter
perspective, one can analyze whether or not the content presented is correct or what content
has been selected by the teacher, what concepts are being used. One can also study the effects
of lecturing on the teacher’s relationship with the students: does this teacher engage them; do
they see him or her as someone who really understands their problems and needs? We define
this as part of the interpersonal perspective. When analyzing the type of learning activities the
teacher elicits, for example, we ask: Do students have to rehearse information, or do they have
to organize characteristics or objects? We define this as the learning activities perspective. Yet
an alternative focus is the moral perspective that considers the values communicated by the
teacher. For instance, does the teacher show a commitment to democratic values? In a
classroom management perspective, the contribution of teaching is studied to create a

productive working environment. A variety of perspectives can thus be employed consecutively
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to study one teaching act, or a series of acts. The analyses of the U.S. Secretary of Education’s
publicly broadcasted lesson about Lincoln’s paper on the constitution show, for example, the
perspective of instructional effectiveness, a discourse perspective, a moral perspective, and a
gender perspective (see the analysis of the Bennett tape, Morine-Dershimer, 1986). As will be
clear from these examples, perspectives can be distinguished from each other, but some also
overlap. In particular, the classroom management and interpersonal perspectives overlap. In
the research reviewed in this chapter, teaching has been studied from an interpersonal
perspective. The interpersonal perspective describes and analyzes teaching in terms of the
relationship between teacher and students. The analysis of the teacher role in this perspective
contributes to our understanding of the teacher’s classroom management. Two elements are
central to this perspective: the communicative systems approach and a model to describe

teacher behavior. We will discuss these two elements before turning to research results.

Australian research by John Hattie suggests that teacher quality accounts for 30 percent of the
variance in student performance. Research on literacy and numeracy test scores, from
Australian National University’s Andrew Leigh, supports this. The research revealed that the
most effective ten percent of teachers can achieve in half a year what a teacher from the

bottom ten percent can achieve in a full year. Australian research by John Hattie suggests that

teacher quality accounts for 30 percent of the variance in student performance. Research on

literacy and numeracy test scores, from Australian National University’s Andrew Leigh, supports

this. The research revealed that the most effective ten percent of teachers can achieve in half a
year what a teacher from the bottom ten percent can achieve in a full

year. (https://www.tsc.nsw.edu.au/tscnews/the-powerful-impact-of-good-teachers-on-student-

achievement

Subject matter knowledge is another variable that one might think could be related to
teacher effectiveness. While there is some support for this assumption, the findings are not
as strong and consistent as one might suppose. Studies of teachers' scores on the subject
matter tests of the National Teacher Examinations (NTE) have found no consistent
relationship between this measure of subject matter knowledge and teacher performance
as measured by student outcomes or supervisory ratings. Most studies show small,

statistically insignificant relationships, both positive and negative (Andrews, Blackmon &
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Mackey, 1980; Ayers & Qualls, 1979; Haney, Madaus, & Kreitzer, 1986; Quirk, Witten, &
Weinberg, 1973; Summers & Wolfe, 1975). Byrne (1983) summarized the results of
thirty studies relating teachers' subject matter knowledge to student achievement. The
teacher knowledge measures were either a subject knowledge test (standardized or
researcher-constructed) or number of college courses taken within the subject area. The
results of these studies were mixed, with 17 showing a positive relationship and 14 showing
no relationship. However, many of the "no relationship" studies, Byrne noted, had so little
variability in the teacher knowledge measure that insignificant findings were almost
inevitable. Ashton and Crocker (1987) found only 5 of 14 studies they reviewed exhibited a
positive relationship between measures of subject matter knowledge and teacher
performance. It may be that these results are mixed because subject matter knowledge is a
positive influence up to some level of basic competence in the subject but is less important
thereafter. For example, a controlled study of middle school mathematics teachers,
matched by years of experience and school setting, found that students of fully certified
mathematics teachers experienced significantly larger gains in achievement than those
taught by teachers not certified in mathematics. The differences in student gains were
greater for algebra classes than general mathematics (Hawk, Coble, & Swanson, 1985).
However, Begle and Geeslin (1972) found in a review of mathematics teaching that the
absolute number of course credits in mathematics was not linearly related to teacher
performance. It makes sense that knowledge of the material to be taught is essential to
good teaching, but also that returns to subject matter expertise would grow smaller beyond
some minimal essential level which exceeds the demands of the curriculum being taught.
This interpretation is supported by Monk's (1994) more recent study of mathematics and
science achievement. Using data on 2,829 students from the Longitudinal Study of American
Youth, Monk (1994) found that teachers' content preparation, as measured by coursework
in the subject field, is positively related to student achievement in mathematics and science
but that the relationship is curvilinear, with diminishing returns to student achievement of
teachers' subject matter courses above a threshold level (e.g., five courses in mathematics).
In a multilevel analysis of the same data set, Monk and King (1994) found both positive and
negative, generally insignificant effects of teachers' subject matter preparation on student

achievement. They did find some evidence of cumulative effects of prior as well as
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proximate teachers' subject matter preparation on student performance in mathematics.
Effects differed for high- and low-achieving students and for different grade levels. In a
review of 65 studies of science teachers' characteristics and behaviors, Druva and Anderson
(1983) found students' science achievement was positively related to the teachers' course
taking background in both education and in science. The relationship between teachers'
training in science and student achievement was greater in higher level science courses, a
result similar to that found by Hawk, Coble, and Swanson (1985) in mathematics. It may
also be that the measure of subject matter knowledge makes a difference in the findings.
Measures of course-taking in a subject area have more frequently been found to be related
to teacher performance than have scores on tests of subject matter knowledge. This might
be because tests necessarily capture a narrower slice of any domain. Furthermore, in the
United States, most teacher tests have used multiple-choice measures that are not very
useful for assessing teachers' ability to analyze and apply knowledge. More authentic
measures may capture more of the influence of subject matter knowledge on student
learning. For example, a test of French language teachers' speaking skill was found to have
significant correlation to students' achievement in speaking and listening (Carroll, 1975).
Despite concerns that education majors may be less well prepared in their subject areas
than are academic majors (Galambos, 1985), comparisons of teachers with degrees in
education vs. those with degrees in disciplinary fields have found no relationship between
degree type and teacher performance (Murnane, 1985). This may be because certification
requirements reduce the variability in course backgrounds found for teachers with different
degree types. For example, many states require the equivalent of an academic major or
minor in the field to be taught as part of the education degree for high school teachers,
regardless of the department granting the degree (NASDTEC, 1997). Given the standardizing
influences of licensing requirements within states but substantial differences in licensing
requirements across states, within-state studies are likely to find less variation in teachers'
education backgrounds than might be found in cross-state studies.

Content and relationship According to the systems approach, every form of communication
has a content and a relation aspect (Watzlawick et al., 1967), also referred to as the report
and the command aspects of behavior (cf. La France & Mayo, 1978). The content conveys

information or description; the relational aspect carries instructions about how to interpret
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the content. Therefore, in a class, teacher and students often relate in ways that are outside
the subject matter (content).

The perceptions of students about their interpersonal relationships with their teacher have
been mapped and studied in our research with the Model for Interpersonal Teacher
Behavior (MITB). This model is based on Timothy Leary's research on the interpersonal
diagnosis of personality (1957) and its application to teaching (Wubbels, Créton &
Hooymayers, 1985). The Leary model has been investigated extensively in clinical
psychology and psychotherapeutic settings (Strack, 1996) and has proven effective in
describing human interaction (Foa, 1961; Lonner, 1980). While not conclusive, there is
evidence that the Leary model is cross-culturally generalizable (Brown, 1965; Dunkin &
Biddle, 1974; Lonner, 1980; Segall, Dasen, Berry & Poortinga, 1990). In the Leary model, two
dimensions are important. Leary called them Dominance-Submission and Hostility-Affection.
Although these two dimensions have occasionally been given other names, (i.e., Brown
(1965) used Status and Solidarity, Dunkin and Biddle (1974) Warmth and Directivity), they
have generally been accepted as universal descriptors of human interaction. The two
dimensions have also been applied to education. Slater (1962) used these dimensions to
describe pedagogical relationships, and Dunkin and Biddle (1974) demonstrated their
importance in teachers’ efforts to influence classroom events. Robertson (2002) used two
similar dimensions, assertiveness and cooperation, to describe classroom management

behavior.

STATEMENT OF THE PROBLEM

This research undertaking is designed to show the comparative evaluation of students of the
teaching behavioural attributes of the faculty members of the College of Business,
Entrepreneurship and Accountancy specifically on the teaching classroom management and

evaluative techniques. Specifically, it sought to find an answer to the following questions:

1. What is the profile of the student-respondents in terms of:
1.1 age
1.2 sex

1.3 vyear level

Vol. 8 | No. 3 | March 2019 www.garph.co.uk JARMSS | 179



International Journal of Advanced Research in ISSN: 2278-6236
Management and Social Sciences Impact Factor: 7.065

1.4 program enrolled

2. What is the evaluation of the student-respondents on the teaching behavioural
attributes of the tenured and non-tenured faculty members along the dimensions
of:
2.1 classroom management
2.2 evaluative techniques

3. Is there a significant relationship between the evaluations of the student-
respondents on the different dimensions of the teaching behavioural attributes of
tenured and non-tenured faculty when grouped according to program?

4. Isthere a significant difference on the evaluations of the student-respondents on the
different dimensions of the teaching behavioural attributes of tenured and non-

tenured faculty when grouped according to their personal profile?

HYPOTHESES

This study was guided by the following hypotheses:

1. That there is no significant relationship between the evaluations of the student-
respondents on the different dimensions of the teaching behavioural attributes of
tenured and non-tenured faculty when grouped according to program.

2. That there is no significant difference on the evaluations of the student-respondents
on the different dimensions of the teaching behavioural attributes of tenured and

non-tenured faculty when grouped according to their personal profile.

METHODOLOGY

This study attempted to ascertain and compare the teaching behavioural attributes of
tenured and non-tenured faculty members of the College of Business, Entrepreneurship and
Accountancy as evaluated by the students using the descriptive correlational method of
research. Respondents of the study were the freshmen students of all the program offerings
of the College. The descriptive statistics used to summarize the profile of the respondents
were percentages, frequency counts and mean and in the analysis and interpretation of the
evaluation of the student-respondents as regards the teaching behavioural attributes of the

faculty members, the weighted mean, the chi- square and Pearson r were used. A
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guestionnaire was utilized to gather information from the respondents which consisted of
two parts: Part 1 consisted of the profile of the respondents and Part Il of the questionnaire
proper consisted of the respondents’ evaluation on the different areas of evaluation on
teaching behavioural attributes. This modified data gathering tool was patterned from the

Teachers Behavioral Inventory tool used by the University of Cagayan Valley.
STATISTICAL TOOLS

The profile of the respondents was analysed using the simple frequency count and
percentage. In the analysis and interpretation of the evaluation of the student-respondents
on the teaching classroom management and evaluative techniques, the weighted mean was

used which is calculated by the equation:

WX

~ where:

X = frequency
WX= weighted mean
N = population

F =sum of the frequency

The weighted mean was interpreted using the following criterion scale:

Numerical Value Mean Range Descriptive Scale
5 94%--100% Excellent
4 88%--93% Very Satisfactory
3 82%--87% Satisfactory
2 76%--81% Fair/Needs Improvement
1 70%--75% Poor

To test any significant relationship between the evaluations of the student-respondents on
the different dimensions of the teaching behavioural attributes of tenured and non-tenured

faculty when grouped according to program, the chi-square was utilized.
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To test any significant difference on the evaluations of the student-respondents on the
different dimensions of the teaching behavioural attributes of tenured and non-tenured
faculty when grouped according to their personal profile, the chi-square was utilized.
RESULTS AND DISCUSSIONS

Table 1.a: Frequency and Percentage Distribution of Respondents as to Program

Programs Frequency Percentage
Bachelor of Science in Accountancy 86 35.25
Bachelor of Science in Accounting Information System 39 15.98
Bachelor Science in Entrepreneurship 36 14.75
Bachelor of Science in Business Administration- FM 41 16.80
Bachelor of Science in Business Administration —-MM 42 17.22
TOTAL 244 100.00

Table 1.a presents the frequency and percentage distribution of the respondents as to
program. It revealed in the table there were two-hundred and forty-four (244) respondents
with the Bachelor of Science in Accountancy having the highest frequency of eighty-six (86)
or 35.25 percent and with the Bachelor of Science in Entrepreneurship with the least

frequency of thirty-six (36) or 14.75 percent.

Table 1.b: Frequency and Percentage Distribution of Respondents’ Profile as to Age

AGE BSACC BSAIS ENTREP BSBA FM BSBA MM

VARIABLE Freque | Percent | Freque | Percent | Freque | Percent | Freque | Percent | Freque | Percenta
ncy age ncy age ncy age ncy age ncy ge

17 0 00.00 2 05.13 1 2.78 0 00.00 0 00.00

18 30 34.88 10 25.64 12 33.33 13 31.71 13 30.95

19 52 60.47 26 66.67 18 50.00 26 63.41 29 69.05

20 4 04.65 1 02.56 5 13.89 2 4.88 0 0.00

TOTAL 86 100.00 | 39 100.00 | 36 100.00 | 41 100.00 | 42 100.00

Mean Age

The frequency and percentage distribution of respondents as to age is shown in table 1.b. As
revealed in the table, majority of the respondents in the five (5) programs belong to the age
of nineteen years old (19). The data imply that majority of the respondents are already in

the early adulthood stage where they are energetic, idealistic, enthusiastic and full of
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ambition and in the stage where they are discovering their potentials as well as establishing

their personal identity as future career individuals.

Table 1.c: Frequency and Percentage Distribution of Respondents’ Profile as to Sex

SEX BSACC BSAIS ENTREP BSBA FM BSBA MM

VARIABLE | Freque | Percent | Freque | Percent | Freque | Percent | Freque | Percent | Freque | Percenta
ncy age ncy age ncy age ncy age ncy ge

Male 22 31.91 5 12.82 15 44.12 7 17.07 3 7.14

Female 64 68.09 34 87.18 21 55.88 34 82.93 39 92.86

TOTAL 86 100.00 | 39 100.00 | 36 100.00 | 41 100.00 42 100.00

Table 1.c presents the frequency and percentage distribution of respondents as to sex. As

shown in the table, majority of the respondents in all of the five (5) programs are females,
an implication that women in this technological era are no longer confined in the house but
are building their future careers as professional individuals and as partners in the
development of their chosen fields. Further, this data imply that with the advent of gender
equality, women are beginning to make their presence in every field an evidence of their
participation.

Table 2.1.a: Summary of the Item Mean Distribution of the Respondents’ Evaluation with

regard to Classroom Management of Tenured Faculty per Program

ITEMS BSAcc BSAIS BS Entrep | BSBAFM BSBA MM
Encourages class participation 3.81 4.28 4.68 4.27 4.40

Uses class time properly 4.02 441 4.47 4.44 3.98
Creates a classroom atmosphere that is very

pleasant and conducive to learning 3.87 4.31 4.47 4.20 4.00
Capable of developing and maintaining

classroom discipline 3.89 4.28 4.47 4.37 4.19
Handles the class and students’ problems with

fairness and understanding 3.74 4.21 4.56 4.20 4.02
General Weighted Average 3.87 4.30 4.53 4.29 4.12

Table 2.1.a revealed the summary of the item mean distribution of the respondents’
evaluation of the tenured faculty members as to classroom management. The data
revealed that the highest item mean was rated by the respondents of the Bachelor of
Science in Entrepreneurship and Bachelor of Science in Accounting Information System with
Vol. 8 | No. 3 | March 2019
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4.53 and 4.30 respectively with a descriptive value of excellent. The data imply that as
regards classroom management of the tenured faculty members, they are capable of
maintaining and developing a favourable place for the students where discipline, fairness
and understanding are manifested. Further, the respondents of these two programs rated
excellently their professors along the area of responsible time management and encourage

class participation.

Table 2.1.b: Summary of the Item Mean Distribution of the Respondents’ Evaluation with

regard to Classroom Management of Non-Tenured Faculty per Program

ITEMS BSAcc BSAIS BS Entrep BSBA FM BSBA MM
Encourages class participation 4.09 4.21 4.53 4.41 4.29
Uses class time properly 3.89 4.33 4.42 4.41 3.88

Creates a classroom atmosphere that is very

pleasant and conducive to learning 3.70 4.08 4.25 4.14 4.00

Capable of developing and maintaining

classroom discipline 3.94 4.18 4.42 4.24 4.07

Handles the class and students’ problems with

fairness and understanding 3.87 4.10 4.28 4.14 4.10

General Weighted Mean 3.90 4.18 4.38 4.26 4.07

As shown in table 2.1.b, the respondents of the program Bachelor of Science in
Entrepreneurship evaluated the non-tenured faculty members excellently as regards their
classroom management with an item mean of 4.38. This data imply that the non-tenured
faculty members capable of managing and developing a pleasant and favourable learning
atmosphere for their students. Furthermore, the respondents also rated the non-tenured
faculty along the items on responsible class time utilization and class participation. On the
other hand, the respondents of the other programs rated the non-tenured faculty members

very satisfactory along the area of classroom management.
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Table 2.2.a: Summary of the Iltem Mean of the Respondents’ Evaluation with regard to

Teaching and Evaluation Techniques of Tenured Faculty per Program

ITEMS BSAcc BSAIS BS Entrep | BSBAFM | BSBA
MM

Has the ability to stimulate and maintain
the students’ interest and desire to learn

about the subject matter 3.62 4.28 4.62 4.27 4.00

Makes use of the blackboards and/or
teaching aids necessary in the presentation

and discussion of the lesson 4.09 4.21 4,53 4.46 4.38

Teacher’s method of teaching enables the

students to understand the subject matter | 3.89 4.21 4.56 4.29 4.24

Evaluates the students objectively; does

not play favourites 4.04 4.23 4.65 4.15 4.02

Evaluates students achievements at the

end of the class discussion 3.68 4.08 4.59 4.07 3.81

General Weighted Mean 3.86 4.20 4.59 4.25 4.09

Along the area of teaching and evaluative techniques of the tenured faculty members of the
different programs of the College, the respondents of the Bachelor of Science in
Entrepreneurship rated the faculty members with the highest item mean of 4.59 or
excellent as shown in table 2.2.a which imply that the tenured faculty members used
teaching methods and strategies that stimulate the interests of the students in learning,
treat every student fairly and objectively without practicing favouritism among them.
Further, achievements of the students in their subjects are being evaluated regularly by the
faculty members so as to ensure the level of assimilation of the lesson being discussed by

the faculty member.
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Table 2.2.b: Summary of the Item Mean Distribution of the Respondents’ Evaluation with

regard to Teaching and Evaluation Techniques of Non-Tenured Faculty per Program

ITEMS BSAcc BSAIS BS Entrep | BSBAFM BSBA MM
Has the ability to stimulate and maintain the

students’ interest and desire to learn about the

subject matter 4.06 4.10 4.47 4.11 4.00
Makes use of the blackboards and/or teaching

aids necessary in the presentation and

discussion of the lesson 3.62 4.23 4.39 4.35 4.50
Teacher’'s method of teaching enables the

students to understand the subject matter 3.64 4.10 4.31 4.16 4.07
Evaluates the students objectively; does not

play favourites 4.06 3.95 4.22 4.16 4.12
Evaluates students achievements at the end of

the class discussion 4.06 4.05 4.25 4.08 3.90
General Weighted Mean 3.89 4.09 4.33 4.17 4.12

The teaching and evaluative techniques of the non-tenured faculty members of the different
programs of the College is seen in table 2.2.b wherein the respondents of the Bachelor of
Science in Entrepreneurship rated the faculty members with the highest item mean of 4.33
or excellent which imply that the non-tenured faculty members used teaching methods and
strategies that stimulate the interests of the students in learning, treat every student fairly
and objectively without practicing favouritism among them. Further, achievements of the
students in their subjects are being evaluated regularly by the faculty members so as to
ensure the level of assimilation of the lesson being discussed by the faculty member.

Table 3.a: Summary of the Test of significant relationship between the evaluations of the
student-respondents on the different dimensions of the teaching behavioural attributes of

tenured faculty members when grouped according to program

Dimensions Program Mean Df F-value P-value Decision
Classroom BSAC 3.87
management BSAT 4.30
ENTREP 4.53 243 8.41 0.000 Reject
FM 4.29
MM 4.12
Teaching and | BSAC 3.86 243 27.92 0.000 Reject
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evaluative BSAT 4.20
techniques ENTREP 4.59
FM 4.25
MM 4.09

As shown from the table, results on the evaluations of the respondents of the different
programs on the tenured faculty members revealed that there is a significant relationship
between their evaluations on the different dimensions of classroom management and on
the teaching and evaluative techniques of the tenured faculty members, thus the hypothesis
is rejected. The data imply that when the respondents are grouped according to programs,
there is a significant difference in the evaluation of the classroom management and on the
teaching and evaluative techniques of the tenured faculty members.

Table 3.b: Summary of the Test of significant relationship between the evaluations of the
student-respondents on the different dimensions of the teaching behavioural attributes of

non-tenured faculty when grouped according to program

Dimensions Program Mean Df F-value P-value Decision
Classroom BSAC 3.90
management BSAT 4.18
ENTREP 4.38 243 3.14 0.015 Reject
FM 4.26
MM 4.07
Teaching and | BSAC 3.89
evaluative BSAT 4.09
techniques ENTREP 4.33 243 4.89 0.001 Reject
FM 4.17
MM 4.12

As shown from the table, results on the evaluations of the respondents of the different
programs on the non-tenured faculty members revealed that there is a significant
relationship between their evaluations on the classroom management and on the teaching
and evaluative techniques of the non-tenured faculty members, thus the hypothesis is
rejected. The data imply that when the respondents are grouped according to programs,
there is a significant difference in the evaluation of the classroom management and on the

teaching and evaluative techniques of the non-tenured faculty members.
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Table 4.a.1: Summary of the Test of significant difference on the evaluations of the
student-respondents on the different dimensions of the teaching behavioural attributes of

tenured faculty when grouped according to sex

Dimensions Sex Mean SD df T-value P-value Decision
Classroom Male 4.54 0.43

242 5.016 0.000 Reject
management Female 4.08 0.62
Teaching and | Male 4.03 0.70

242 0.502 0.616 Accept
evaluative techniques | Female 3.98 0.69

Table 4.a.1 revealed the summary of the test of significant difference on the evaluations of
the student-respondents on the classroom management and on the teaching and evaluative
techniques of tenured faculty when grouped according to sex. The data showed that along
the area of evaluative techniques where the computed P-value of .0616 is higher than .05
level of significance, the hypothesis is accepted. This implies that on the area of teaching
and evaluative techniques, the profile of the respondents as to sex has no significant
difference when evaluating the teaching and evaluative techniques of the tenured faculty
members. However, in the area of classroom management where the computed P-value is
lower than .05 level of significance, the hypothesis is rejected which implies that sex has a
direct effect on the evaluation of the respondents on the classroom management of the
tenured faculty members.

Table 4.a.2: Summary of the Test of significant difference on the evaluations of the
student-respondents on the different dimensions of the teaching behavioural attributes of

non- tenured faculty when grouped according to sex

Dimensions Sex Mean SD df T-value P-value Decision
Classroom Male 4.59 0.43

242 6.370 0.000 Reject
management Female 4.01 0.61
Teaching and | Male 4.48 0.48

242 5.762 0.000 Reject
evaluative techniques | Female 3.94 0.64

Table 4.a.2 revealed the summary of the test of significant difference on the evaluations of
the student-respondents on the classroom management and on the teaching and evaluative
techniques of non-tenured faculty when grouped according to sex. The data showed that
along these areas where the computed P-value of .000 is lower than .05 level of significance,

the hypothesis is rejected. This implies that on these areas, the profile of the respondents
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on sex has a significant effect on the evaluation of the different dimensions of the teaching
behavioural attributes of the non —tenured faculty members.

Table 4.b.1: Test of significant difference on the evaluations of the student-respondents on
the different dimensions of the teaching behavioural attributes of tenured faculty when

grouped according to age

Dimensions Age Mean df F-value P-value Decision
Classroom 17 4.60 3.28 0.022 Reject
management 18 4.33
243
19 4.08
20 4.25
Teaching and | 17 4.60 1.18 0.317 Accept
evaluative 18 3.91
243
techniques 19 4.01
20 4.05

Table 4.b.1 revealed the summary of the test of significant difference on the evaluations of
the student-respondents on the classroom management and on the teaching and evaluative
techniques of tenured faculty when grouped according to age. The data showed that on the
area of classroom management where the computed P-value of .022 is lower than .05 level
of significance, the hypothesis is rejected. This implies that along the area of classroom
management, the profile of the respondents on age has a significant effect on the
evaluation of the classroom management of the tenured faculty members. However, in the
dimension or area of evaluation of teaching and evaluative techniques where the computed
P-value of 0.317 is higher than .05 level of significance, the hypothesis is accepted which
implies that the profile on age of the respondents has no significant effect on the evaluation
of the teaching and evaluative techniques of the tenured faculty members.

Table 4.b.2: Test of significant difference on the evaluations of the student-respondents on
the different dimensions of the teaching behavioural attributes of non- tenured faculty

when grouped according to age

Dimensions Age Mean df F-value P-value Decision
Classroom 17 4.33 3.42 0.018 Reject
management 18 4.29
243
19 4.03
20 4.30
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Teaching and | 17 4.33 1.89 0.132 Accept
evaluative 18 4.14
243
techniques 19 3.98
20 4.28

Table 4.b.2 revealed the summary of the test of significant difference on the evaluations of
the student-respondents on the classroom management and on the teaching and evaluative
techniques of non-tenured faculty when grouped according to age. The data showed that on
the area of classroom management where the computed P-value of .0 is lower than .05 level
of significance, the hypothesis is rejected. This implies that along the area of classroom
management, the profile of the respondents on age has a significant effect on the
evaluation of the classroom management of the non-tenured faculty members. However, in
the dimension or area of evaluation of teaching and evaluative techniques where the
computed P-value of 0.132 is higher than .05 level of significance, the hypothesis is accepted
which implies that the profile on age of the respondents has no significant effect on the

evaluation of the teaching and evaluative techniques of the non-tenured faculty members.

CONCLUSIONS

The approach of a professor or mentor generally reflects his/her character, though there are
other factors that encompass a very convincing behaviour to make a classroom more than
conducive to learning. The teacher’s level of enthusiasm, willingness to help the slow
learners, resourceful, and knowledgeable of the content of the lesson plays a vital role in
the overall classroom performance. With the conduct of this study, results have led to the
conclusion that the profiles of the respondents along sex, age and program have a
significant effect on the evaluation of the respondents on the classroom management and
the teaching and evaluative techniques of both the tenured and the non-tenured faculty
members. However, some areas or dimensions of the teaching behavioural attributes of
both the tenured and non-tenured faculty members have not been significantly affected by

the profiles of the respondents.
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RECOMMENDATIONS

In the view of the finding of this study, the following are strongly recommended for possible

actions and implementations:

1. Instructional staff of the college should utilize wide range of strategies in the
delivery of the subject lesson particularly those that encourage students’
participation or involvement to pave the way for the students to express their ideas
and develop in them self-confidence and boost their self-esteem.

2. The instructional staff should devise different evaluative techniques aside from the
traditional paper and pencil techniques to break the tedium of the class on same
kind of evaluation

3. Regular classrooms observation of the faculty members by the department chairs or
by the deans should be conducted so as to ensure the effective classroom
management of the faculty.

4. Trainings and /or seminars be initiated by the College or the administration on areas
of teaching strategies, communication skills, personality enrichment and the like to
better equipped the faculty members in providing better quality of education to the
students.

5. A similar study should be conducted particularly dealing on the areas where this

study has not enclosed.

REFERENCES

Afable, Luz A. “The Classroom Teacher & Mental Health,” The Modern Teacher, Volume
XXXV, No. 8, January 2010)

Ahiauzu LU, Princewell CO (2011). Standardizing the motivational Competence of
academically qualified teachers and professional Teachers in Nigeria secondary schools
proceedings of 2011 internal conference on Teaching, Learning change: Int. Association for

Teaching and Learning (IATEL)

Vol. 8 | No. 3 | March 2019 www.garph.co.uk JARMSS | 191



International Journal of Advanced Research in ISSN: 2278-6236
Management and Social Sciences Impact Factor: 7.065

Ampadu E. (2012). Students’ Perceptions of their Teachers’ Teaching of Mathematics: The
Case of Ghana. International Online Journal of Educational Sciences, 2012, 4 (2), 351-358
Boaler J. (2009). The elephant in the classroom: Helping children learn and love maths,

London. Souvenir Press Ltd.

Aquino, Gaudencio B. Et.al., Principles of Teaching and Educational Technology, (Manila:

National Bookstore, 2012)

Barnes BD, Lock G 2010. The attributes of effective lecturers of English as a foreign language
as perceived by students in a Korean University. Australian Journal of Teacher Education,

35(1): 139-152.

Battung, Cristina &Nadal, Leizel, “Teachers and students Perceptions of the Factors that
Affect Effective Teaching at Cagayan State university” (Unpublished master’s thesis, Cagayan
Colleges of Tuguegarao, Cagayan, 1997)

Bilesanmi JB (1999). A Causal Model of Teacher’s characteristics and Students’ achievement

in some ecological concepts. (Unpublished Ph.D. Thesis) Univ.Ibadan.

Business Dictionary.Com http://www.businessdictionary.com/definition/performance.html

Accessed 23 November 2016

Bustus, Alicia S. & Espiritu, Soccoro E. Psychological, Anthropological and Sociological

Foundation. (Quezon City: KATHA Publishing Co. Inc. 2010)

Chauraya, E., Madzanire, D., Maphosa, & Zikhali, J (2014) How do Lecturers Teach?
Students’ Assessment of Lecturers’ Attributes in a selected University in Zimbawe.
D0i:10.5901/mjss.2014.v5n7p307, Mediterranean Journal of Social Sciences MCSER
Publishing, Rome-Italy Vol 5 No 7

Chireshe, R (2011) Effective and Ineffective Lecturers: University Students’ Perspective in

Zimbabwe Department of Further Teacher Education, University of South Africa, Preller

Vol. 8 | No. 3 | March 2019 www.garph.co.uk JARMSS | 192



International Journal of Advanced Research in ISSN: 2278-6236
Management and Social Sciences Impact Factor: 7.065

Street, EUROPEAN JOURNAL OF EDUCATI ONAL RESEARCH Vol. 3, No. 3, 111-127
Muckleneuk Rigde, City of Tshwane, P.O. Box 392, UNISA 0003, South Africa E-mail:
chireshe@yahoo.co.uk, chirer@unisa.ac.za. Anthropologist, 13(4): 265-269 (2011)

Cunia, Erin B. C. (2007). Cognitive learning theory web quest. Retrieved from

http://suedstudent.syr.edu/~ebarrett/ide621/cognitive.htm, 27 July 2016

Dagoon, Jean C. &Dagoon, Nellie Joy, Fundamental of Good Teaching: Teaching Strategies in

Livelihood & Vocational Education Today, (Manila: Rex Bookstore, 2010)

Daleon, Sixto O. Et. al., Fundamental of Statistics. (Manila: National Bookstore, Inc.)

Dearborn, D.C. and Simon, H. A. (1958), Selective Perception: A Note on Departmental

Identification of Executives, Sociometry, Volume 21, p. 35

Edu, D.O. Edu, G.O. & Kalu, I.M. (2012). Influence of Academic qualification on gender on
teachers perception of difficult concept in primary science in lkom, educational Zone of
Cross River, Greene & Journal of Educational research 2(2). Retrieved from http:
www.gjournals.org.

Fernandez, T.J. (2013). Professionalisation of teaching in universities: Implications from a

training perspective Universities and Knowledge Society Journal, 10(1): 345358.

Gaffud, Miguel and Trinidad, Venancio. (1958). The Community Teacher, Her Competence

and Responsibilities, The Community Schools. Manila: Bookman Publishing, Co.

Gregorio, Herman C. School Administration and Supervision,( R.P. Garcia Publishing Co.,
Quezon City)

Gwarjiko, U.I (2015).Effect of mixed gender streaming on students’ performance in English
language: a case study of English as a second language classroom in Niger State, Nigeria.
International journal of Academic research and reflaction Vol1l.3, No.5./2015 ISSN2309-
0405

Izumi LT, Evers WM (2000). Teacher quality, California, Hoover Institution Press.

Vol. 8 | No. 3 | March 2019 www.garph.co.uk JARMSS | 193



International Journal of Advanced Research in ISSN: 2278-6236
Management and Social Sciences Impact Factor: 7.065

Lee Chua, C & Kho Kiang Heng, R (2015). Students’ Evaluation on Teaching Performance of
Teacher Education Lecturers CHUA LEE. Malaysia Teacher Education Institute, Batu Lintang

Campus Jalan Kolej, Kuching, Sarawak

Machingambi, S and Wadesango, N (2011) University Lecturers’ Perceptions of Students
Evaluation of Their Instructional Practices. Walter Sisulu University, Centre for Learning and

Teaching Development, Republic of South Africa Anthropologist, 13(3): 167-174

Mbise, A. S. (2008). Early childhood service delivery mapping and baseline study in
Bagamoyo, Hai, Magu and Mtwara: Summary of findings and recommendations. Dares

Salaam: Ministry of Education and Vocational Training. Tanzania

Merritt, D.J. (2008). Bias, the brain, and student evaluations of teaching, St. John’s Law
Review, 82, 235-287.

Moloko,L., Mphale, 1.& Mhlauli, B (2015) An Investigation on Students Academic
Performance for Junior Secondary Schools in Botswana Department of Primary Education,
Faculty of Education, Private Bag 00702, University of Botswana, Gaborone *E-mail:

mhlaulim@mopipi.ub.bw.

Ogheneochuko.G Perception and Confllict. Department of Guidance and Counselling,

Faculty of Education, University of Ibadan, Nigeria

Okuruwa TO (1999). The effect of some teacher’s character on pupils Performance in
primary science (Unpublished M.Ed. Dissertation, University of Ibadan, Ibadan.

Oregbeyen O (2010) Students’ perceptions of effective teaching and effective lecturer
characteristics at the University of Ibadan, Nigeria. Pakistan Journal of Social Sciences, 7(2):

62-69.

Phillips, K.,Balan., R & Manko. T (2014). Teacher Evaluation improving The Process,

Transformative Dialogue : Teacher and Learning Journal.

Vol. 8 | No. 3 | March 2019 www.garph.co.uk JARMSS | 194



International Journal of Advanced Research in ISSN: 2278-6236
Management and Social Sciences Impact Factor: 7.065

Pflaum, S.W. and Abramson, T. (1990, March). Teacher assignment, hiring, and preparation:

Minority teachers in New York City. The Urban Review, 22, 17-31.

Rostker, L.E. (1945). The measurement of teaching ability. Journal of Experimental

Education, 14, 5-51.

Rudyard, Bent .Et. al., Principles of Secondary Education, 6th edition (New York: McGraw
Hill) Senge, J (2000). Schools that learn. Doublepay Publishing Group. New York, USA.

Siscar, Hernando B., “The Business of Teaching “ The Modern Teacher (Volume XXXVI No. 8.
December 2011)

Stenson, James, “Teacher Development; Teacher as Manager”, Speech Delivered at the
Regional Conference of Education, Santiago Hall, PCI Bank Tower 1, Metro Manila,
September 2012.

Suarman (2015) Teaching Quality and Students Satisfaction: The Intermediatory Role of
Relationship between Lecturers and Students of the Higher Learning Institutes.

Mediterranean Journal of Social Sciences MCSER Publishing, Rome-Italy Vol 6 No 2 pp 626.

Tang, Kendal, “The Teacher Behavior Inventory”, De La Salle University.
Vernon, P.E. (1965). Personality Factors in Teacher Trainee Selection. British Journal of

Educational Psychology, 35, 140-149.

Walberg, H.J., Waxman, H.C. (1983). Teaching, learning, and the management of instruction.
In D.C. Smith (Ed.), Essential knowledge for beginning educators. Washington, DC: American

Association of Colleges for Teacher Education and ERIC Clearinghouse on Teacher Education

Xiao, L. (2006). Bridging the Gap Between Teaching Styles and Learning Styles: A Cross
Cultural Perspective. Teaching English as a Second or Foreign Language, 10(3):1-15. From

www.tesl-ej.org/ej39/a2.html Accessed 24 December 2013.

Vol. 8 | No. 3 | March 2019 www.garph.co.uk JARMSS | 195


http://www.tesl-ej.org/ej39/a2.html%20Accessed%2024%20December%202013

k@ International Journal of Advanced Research in ISSN: 2278-6236
& Management and Social Sciences Impact Factor: 7.065

http://www.nou.edu.ng/uploads/NOUN_OCL/pdf/pdf2/PERCEPTION%20&%20CONFLICT%2
OPCR%20276.pdf Accessed 22 November 2016

www.worldbook.Encyclopedia.com

www.behavior.com

www.teacherbehavior.com

Vol. 8 | No. 3 | March 2019 www.garph.co.uk JARMSS | 196



